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About this guide

Who it’s for

This guide is for Subject Learning Coaches (SLCs) on the Professional Training Programme (PTP). 

What it contains and how it fits with the SLC programme

The guide contains information about Skills for Life that is relevant to the work of Subject Learning Coaches. It will support your work with subject teachers and trainers.

Why it’s needed 

This focus on Skills for Life is needed because you are in a key position to: 

· play a vital part in embedding Skills for Life and key skills in the programmes in which you are involved

· encourage vocational and subject teams to work more closely with Skills for Life and key skills colleagues

· identify, support and influence good practice involving Skills for Life and key skills with colleagues

· act as an agent of change in your organisation by demonstrating good practice in embedding Skills for Life and key skills to colleagues and management.

Using it to inform practice and contribute to SLC qualifications 

The guide gives pointers throughout as to how the information about Skills for Life should inform your practice and support your work in developing communities of practice.

How to use this guide

You are recommended to read the whole Skills for Life guide first and then refer back to sections as required. This will be useful while completing the Professional Training Programme and as a reference back in your organisation. 

To help you navigate easily through the guide, each section and subheading can be directly accessed through the main menu or by using the bookmark feature in Adobe Reader (see the tabs on the left-hand side). The main menu button (shown right) on every page provides a quick link to the table of contents, or you can use the bookmarks. 

Blue underlined text in the guide indicates a link to another page or website. For example, the Subject Learning Coaches website can be accessed by clicking the text.

The guide also contains colour-coded boxes to aid navigation. The significance of each colour is outlined below. 

	Links to the Professional Training Programme in this guide

As you move through this guide, links are made to modules and assignments on the Professional Training Programme for Subject Learning Coaches, explaining how Skills for Life can inform and add to the work you will undertake. The links will be easily identifiable in a blue box, like this one.

In particular, you may choose to look at Skills for Life issues as part of your assignment for Module 5 Transforming the organisation: focus on self in the workplace. 

The appendix contains useful links to further documents and research about that will enhance your understanding and support you with the wider reading required to complete assignments. 

Working with your Skills for Life colleagues will help you complete your SLC Professional Training Programme. Pages 19–21 show how PTP modules link to Skills for Life and key skills.

The subject coaching networks will provide an opportunity to build on the PTP and maintain an active focus on Skills for Life.

	

	Skills for Life information has been highlighted with green boxes.

	

	Pink boxes contain further information.


Supporting Skills for Life: a guide for Subject Learning Coaches

Introduction to Skills for Life
	What is Skills for Life?

Skills for Life is the national strategy for improving adult literacy and numeracy skills. Many millions of adults in England need help to improve their literacy, language and numeracy (LLN) skills. The strategy sets out the government’s approach for meeting these needs. 

Find out more in 

Skills for Life: the national strategy for improving adult literacy and numeracy skills: www.dfes.gov.uk/readwriteplus/publications 


· By literacy we mean speaking and listening, reading and writing skills or communication skills.

· By language we mean English language skills, as required for people whose first language is not English. This is sometimes referred to as ESOL – English for speakers of other languages.

· By numeracy we mean number, measure and data-handling skills or mathematics.

· ICT (Information and Communication Technology) is now also considered one of the Skills for Life.  

Key skills and Skills for Life
At Levels 1 and 2 the skills, knowledge and understanding needed for both Skills for Life literacy and numeracy and key skills Communication and Application of Number are similar. Although Skills for Life are referred to throughout this guide key skills may be the relevant term/qualification for many of your learners. The principles of working with subject colleagues to deliver the skills learners need at any level to achieve their goals are the same.  

Facts 

· Current research suggests that 23% of adults of working age have poor literacy and numeracy skills – below Level 1 of the Adult Literacy and Numeracy standards.

· Literacy and numeracy skills at Level 2 are required in most workplaces.

· Literacy and numeracy skills at Level 2 are required for most aspects of successful achievement of NVQs.

How Skills for Life levels relate to other qualifications in the National Qualifications Framework

The chart below shows the broad relationship of the adult literacy and numeracy skills levels with other qualifications or levels in the National Qualifications Framework: key skills, NVQs and the National Curriculum. It can be used as a guide to the relationship between levels of LLN skills and achievement in other areas of work. 

It should be noted that these are not exact equivalents and must be treated with caution. For instance, it would be inaccurate to say that an adult with Entry 2 literacy skills had the reading skills of a 7-year-old child. Clearly an adult will have had different experiences and this will affect their vocabulary and understanding. 

It is useful to note the descriptions of the adult literacy and numeracy levels – survival level, functional level, operational level – as these help to show how low levels of LLN skills might affect achievement elsewhere.

· Most NVQs require LLN skills of at least Level 1 at the beginning of the programme and at Level 2 for achievement.

· GCSE A*–C is the gateway qualification to most training, further and higher education. Learners who do not have this level of skill in literacy or numeracy are severely disadvantaged.

	Adult literacy and numeracy levels
	Key skills levels
	NVQ/SVQ levels
	National Curriculum:

age of competent learner at level

	Entry 1
	No equivalent
	No equivalent
	Key Stage 1 – Level 1 Aged 4–6 years

	Entry 2
	No equivalent
	No equivalent
	Key Stage 1 – Level 2 Aged 7–8 years

	Entry 3
Survival level
	No equivalent
	No equivalent
	Key Stage 2 – Level 3 Aged 9–10 years

	Level 1
Functional level
	Level 1
	Level 1
	Key Stage 2 – Level 4 Aged 11–15 years

	Level 2
Operation level
	Level 2
	Level 2
	GCSE A*-C Aged 16+ years


What’s it got to do with me?

In view of the severity of the problem with Skills for Life, and their crucial contribution to the development of competitive skills in the world economy, the government has set targets for improvement. These are described below, and it is clear that the post-16 sector will play a major part in delivering them. 

The work of the Quality Improvement Agency (QIA) and the National Teaching and Learning Change Programme, including the Professional Training Programme for Subject Learning Coaches, supports government initiatives to improve quality in teaching and learning. Subject Learning Coaches are instrumental in improving learner engagement and the quality of the learning experience. This in turn will drive up achievement. If SLCs are able to work closely with colleagues in the Skills for Life and key skills teams, they will be supporting common goals and strengthening chances of success. 

How subject teams tackle LLN skills development with learners will increasingly become the subject of inspection. Departments that take an active approach to ensuring that relevant LLN skills are recognised and taught are already receiving good inspection grades.    

There is also developing evidence that an embedded approach to delivering skills is increasing retention and achievement rates. To be effective, the embedded approach needs to occur within a whole organisation approach to Skills for Life. Subject Learning Coaches, through their work both within and beyond their subject areas, can have a significant role in advocating for a whole organisation approach and its development.

	Current targets, current findings

Since April 2001 (up to January 2006): 

· 3.7 million adults across England have taken up 7.9 million courses in literacy, language and numeracy skills 

· over 1.25 million of these learners have gone on to achieve nationally recognised LLN qualifications – meeting a commitment set out by the government in the Skills for Life strategy. 

The target is for a further 500,000 adults to achieve national certificates by 2007, and for a total figure of 2.25 million adults to have achieved this by 2010.


Skills for Life achievement – the whole organisation approach

Government-led consultation and research suggest that the most effective way to achieve the improvements in skills required in post-16 education and training is a whole organisation approach. This is where literacy, language and numeracy (Skills for Life) provision is central to the whole organisation at all levels, ranging from strategic leadership and management to the delivery of learning and teaching. 

The Skills for Life Improvement Programme and the Whole Organisation Approaches (WOA) Pathfinder suggest that decisions about the position of Skills for Life in your organisation will affect:

· strategic and programme planning 

· information, advice and guidance, marketing and learner recruitment

· target-setting 

· human resources and continuing professional development 

· resourcing 

· management information systems 

· quality monitoring and performance review 

· partnership planning. 

The whole organisation approach can have radical effects and is likely to be initiated at senior management level. However, Subject Learning Coaches have a role in enabling this initiative to become operational. They can support the embedding of literacy, language, numeracy and ICT skills within the development of the Subject Learning Coach resources. They can also advise and support effective strategies to engage learners and ensure success. Embedded learning is the most effective way to achieve a whole organisation approach.

	Further information 

See the Skills for Life Improvement Programme website for further information and the Whole Organisation Approach toolkit in nine settings: further education, work-based learning, adult and community learning, voluntary and community settings, health sector, family learning, Jobcentre Plus, and offender settings. 

www.sflip.org.uk
The National Research and Development Centre for Adult Literacy and Numeracy (NRDC) report on embedded learning (seven case studies across a broad range of curriculum areas and settings) gives information about the impact of embedded learning and why it is considered good practice. 

www.nrdc.org.uk 

See the Whole Organisation Approaches (WOA) Pathfinder website for the Health Check – a simple tool designed to help providers assess the quality of their Skills for Life provision. It has a particular focus on the implementation of a whole organisation approach to Skills for Life.  
 www.woasfl.org.uk 



	

	What is embedded teaching and learning?

Embedded teaching and learning combines the development of literacy, language (ESOL), and numeracy with vocational and other skills. The skills acquired provide learners with the confidence, competence and motivation necessary for them to succeed in qualifications, in life and at work.

DfES Skills for Life Strategy Unit definition, 2005

See the Learning Cycle from the Embedded Learning portal on page 23 for more information about the embedding and delivery of Skills for Life throughout a learning programme.

Find out more in the NRDC report on embedded learning mentioned on page 9. Further research is due out in 2006. 

www.nrdc.org.uk 

It is also worth looking at the Raising Standards guide on embedded learning for good practice and case studies. 

http://www.dfes.gov.uk/readwriteplus/qualityandtraining 


Features of embedded Skills for Life learning

What is embedded learning and how is it different from other types of Skills for Life learning? The following are familiar models of Skills for Life learning: 

· discrete provision, where learners receive support for LLN skills in a group or class designed for this purpose, eg English or maths class.   

· contextualised LLN provision, where learners experience LLN in a context they find meaningful but the primary learning goal remains the development of LLN skills. 

These two models continue to have their place, but embedded learning has been less common and is significantly different as it integrates the two learning goals. 

· It is based directly on the specific LLN skills required to understand, act on and be competent in the vocational skills being taught or practised.

· These specific LLN skills have been identified by vocational teachers working with LLN specialists, relating or mapping the LLN skills as described in the Adult Literacy and Numeracy Core Curricula to vocational requirements as described in national vocational standards (eg in NVQs or National Occupational Standards).

· It is timely – the LLN teaching is directly related in time to the vocational learning: you learn what you need to learn, when you need to learn it. 

· It recognises that the vocational or other course programme is the primary learning goal and that the LLN learning is the means to the end of vocational achievement. 

· It teaches the required LLN skills strongly situated in the vocational context, using materials and examples from the context.

· The LLN skills can and should be taught by the vocational teacher but with recognition that they may need to be supported in some way by a Skills for Life specialist. This could include the Skills for Life specialist being brought in to teach all or some of these skills; co-working on identification of LLN skills; co-working on mapping; planning, identification and adapting of materials; working together on initial assessment and relating results to vocational requirements. 

	See the Whole Organisation Approaches website (good practice and practical advice) for case studies highlighting how vocational and Skills for Life teachers work collaboratively at Stoke on Trent and Otley Colleges

http://www.woasfl.org.uk/


NRDC research suggests that integration or embedding will enhance:

· learner satisfaction, as learners understand the direct link between success on the programme and developing specific LLN skills

· learner motivation, as learners understand clearly the purpose of developing specific LLN skills

· staff effectiveness, as teachers understand the importance of ‘situated’ learning of LLN skills and its impact on success, and develop their practice reflectively in this area  

· staff satisfaction, as teachers work collaboratively with colleagues on other specialist areas and see learners developing motivation and success in all aspects of the programme

· retention and achievement, as learners develop the critical skills required for their chosen programmes and achieve independence. 

Embedding Skills for Life in vocational and other programme teaching is not just appropriate for learners with known LLN needs but is also good practice for all learners, as it makes clear the critical importance of LLN skills to high levels of achievement in the primary learning goal.

Establishing partnerships

It is likely that in most organisations many of the key elements for forming partnerships will already be in place, but it is worth considering what is likely to be required, from ensuring the involvement of the right staff with the right skills down to the specifics of preparation for delivery and review.  

Planning needs to be informed by Skills for Life needs, content and expertise from the outset. There should be opportunities for Skills for Life and subject tutors to work together. The Subject Learning Coach may have a key role in establishing this partnership and ensuring that it produces the best results for all involved.  

Teaching methods and styles

	Module 2 of the Professional Training Programme explores the pedagogy that underpins the teaching and learning resources in detail. As a Subject Learning Coach, it is useful for you to explore the similarities in the pedagogical principles that underpin the process of embedding Skills for Life.


A pedagogy reflecting embedding

Successful pedagogy is likely to include teaching that is aspirational – teaching that has, and demonstrates, high expectations, with a concurrent willingness to communicate and justify those expectations. It is likely to take some risks, and leave learners wanting more. 

Learners identified as having Skills for Life needs should be included in this aspirational approach. Low LLN skills do not have to mean low skills/achievements in the subject area and it is important in following through the process of differentiation to ensure that perceived needs in literacy, language and numeracy do not hold learners back from overall achievement.

The pedagogy adopted in delivering embedded courses may vary from session to session, depending on session content/requirements and the tutors and learners involved. The approaches taken to learning will depend on the learning styles of both the group and the individuals in it. The chosen pedagogy – meeting both subject and Skills for Life needs – may include:

· learning through talking

· learning through discussion

· learning through questioning

· exposition 

· self-assessment

· taking responsibility for learning

· self-reflection

· learning through partnership

· the use of project-based assignments to develop specific skills (eg report-writing), using learner checklists to identify specific needs at this level, and when those needs are met.

This list includes methods demonstrated and exemplified in both the teaching and learning resources and the nationally developed Materials for Embedded Learning. Interestingly, many of the methods listed above involve quite sophisticated levels of speaking and listening skills, skills developed in context in the embedded learning materials. 

Learners with speaking and listening skills below Level 1 will need to develop these skills if they are to benefit fully from the subject-specific material taught using the methods above. 

How materials can support embedded learning 

The nationally developed embedded learning materials demonstrate how the parallel learning goals of LLN and subject requirements can be delivered side by side. It is worth spending some time looking at the learner materials and accompanying teacher notes to understand this. 

For examples see: www.dfes.gov.uk/readwriteplus/embeddedlearning 

Issues and solutions – the role of the Subject Learning Coach

	Issues
	Strategic considerations
	Operational solutions
	Further information

	You can’t expect me to teach all this as well. The timetable is far too busy. We’d have to see the learners for several more weeks to fit it all in!
Issue 

Crowded timetable
	Specific teaching of the necessary LLN skills should make the vocational teaching more efficient by ensuring that time is not wasted in trial and error, ie the learner tries to apply vocational learning but fails because he/she doesn’t have good enough LLN skills.
You may need to think about different models of LLN delivery, for instance can the time on key skills programmes be used to bolster the time available for vocational teaching.
	Embedded models of delivery, where LLN and the vocational teaching occur side by side or simultaneously could be considered.
Encourage Skills for Life colleagues to support teachers in the planning stages.

Demonstrate embedded methods of teaching and materials so that teachers can understand how dual programme aims can be met.
	See the Skills for Life Improvement Programme website for further information about models of delivery – Whole Organisation Approach toolkit: FE sector, work-based learning, voluntary and community sectors, adult and community setting and other settings: www.sflip.org.uk 
The National Research and Development Centre (NRDC) for Adult Literacy and Numeracy report on embedded learning (seven case studies) and some examples of models: http://www.nrdc.org.uk/
The Whole Organisation Pathfinder Project www.woasfl.org.uk 

See CD Teaching Snapshots: a training programme for embedding Skills for Life in vocational learning: 

file:///email/ dfes@prolog.uk.com

	It’s not my job. I teach catering skills and I’m good at that. English and maths should be taught by English and maths teachers. Anyway they should have learned all of that at school.

Issue

Staff motivation
	Literacy and numeracy teachers are skilled in these areas but may not have the skills or knowledge to teach the very specific LLN skills needed or be able to make the learning relevant to the vocational programme. 
It is useful for vocational teachers to consider how they can develop their own skills to support learners’ LLN skills in the classroom. 
	Literacy and numeracy specialists should be used as a source of information and advice for vocational staff. There are many developing examples of cooperative working that provide excellent models of success. 
Ensure that achievement in this area is identified and celebrated so that staff understand that success is valued.
	See the NRDC website (research reports and reviews) for case studies in six vocational and other programme areas of how cooperative working results in improved quality: www.nrdc.org.uk
See the Whole Organisation Approaches website (good practice and practical advice) for case studies highlighting how vocational and Skills for Life teachers work collaboratively at Stoke on Trent and Otley Colleges

http://www.woasfl.org.uk/

	It’s no good asking my learners to do this kind of thing – they won’t cooperate unless we’re doing something directly linked to their course. They say they had enough of English and maths at school. 
Issue

Learner motivation
	NRDC research suggests that embedding LLN skills into vocational programmes and teaching helps learners to understand exactly why they need to develop them and aids motivation.
	In Module 5 Transforming the organisation: focus on self in the workplace quoted research suggests that ‘Learning is least useful when it is hidden and private; it is most powerful when it becomes public and communal’. This applies especially to Skills for Life: encouraging colleagues to be overt about the skills needed to achieve success is helpful to learners and they will respect this.
	The DfES embedded materials, have, as one of their many resources, learner checklists at the beginning of each module. These tell learners what skills are needed for specific aspects of their training and can be used as an aid to motivation.

www.dfes.gov.uk/readwriteplus/
raisingstandards/embeddedlearning

	It’s no good asking me to teach English – I’m not that good at spelling myself! I came into construction training because I was good at it, not because I could write poetry!

Issue

Literacy, numeracy, ICT skills of staff
	It is not unusual for colleagues to express concerns about their own literacy and/or numeracy. You may also be aware that there are issues around teachers’ skills. You will need to deal with this sensitively, at a personal level, to ensure that colleagues do not feel threatened but feel able to cooperate with new initiatives involving Skills for Life.
	Newly qualified teachers will have been trained to the new standards, including the minimum core.

Existing teachers can access training programmes:
Existing staff may need encouragement and support to tackle their own skills’ needs. A whole organisation approach is the best way to do this.
You might want to consider the Move On approach for your department and all staff, as well as learners. This could encourage people to develop their skills before taking the National Test in literacy or numeracy at Levels 1 or 2. 
	For further information about the minimum core – standards relating to the LLN skills of teachers in post-16 education – follow this link. 
www.lluk.org/svuk/min_core 

For further information about training courses in LLN, contact your Skills for Life department, your local LSC or follow this link.

www.dfes.gov.uk/readwriteplus/ teachingandlearning 

Visit the Move On website for ideas about developing skills and taking the National Tests. Ask about ‘Test the College’ as well.

www.move-on.org.uk


Developing your own skills

Much of your time on the SLC Professional Training Programme is taken up with examining what works in teaching and learning, considering why it works and applying this knowledge to your own teaching, then in turn supporting colleagues to travel the same journey. For this you need to develop skills in observation of practice and to encourage reflective practice. 

Teachers may already be embedding and addressing LLN needs. Your job is to spot this and encourage its development or encourage teachers who have not yet reached this point to consider the benefits to their teaching and to learners’ engagement and success. 

Some challenging questions to consider

· Can you spot the LLN skills being covered in sessions? 

· Can you spot learners having difficulties with learning, where there is an LLN aspect? 

· Can you spot when teachers are addressing these skills effectively? 

· Can you spot what is effective about their teaching? 

· How good do your skills need to be for you to work effectively as a subject teacher? As a Subject Learning Coach?

· Who is responsible for teaching the specific LLN skills required in your subject area? 

· Do your own coaching and mentoring skills equip you to deal with colleagues with LLN issues of their own?

· How good are your own literacy, language and numeracy skills?

How does Skills for Life fit in with Subject Learning Coaches?  

	Module 1: Transforming teaching and learning: induction to subject learning coaching

Understanding the aims and objectives of the programme as a whole which include:

· placing learners at the heart of all activity

· meeting the needs of individuals

· linking theory to practice

· adapting and applying innovative approaches to learning and teaching.

· Consider how Skills for Life relates to these aims and objectives.

· Consider your role as an SLC. How will you bring the underlying principles of Skills for Life to your work supporting and developing the practice of your colleagues?

When completing the teaching, training and learning questionnaire between Modules 1 and 2 it is worth bearing in mind liaison with Skills for Life specialists.



	

	Module 2: Transforming teaching, training and learning: focus on subject pedagogy 

Includes consideration and analysis of barriers to learning. 

· The module task asks you to choose one teaching, training and learning strategy that is relatively new to you – this could include a strategy that embeds LLN skills development. You may also choose to plan the experimentation of this strategy with a colleague who is a member of your SfL team.

· The module also begins to look at the specific pedagogy for your subject – this pedagogy will also apply to teaching and learning Skills for Life as a coach – how will you harness the links?

· Remember to use the subject coaching networks to maintain an active focus on Skills for Life. 


	Module 3: Transforming the individual: focus on self

Self assessment.

· The emphasis will be on discovering more about your own drivers, behaviours and emotional intelligence and how this affects working with others including Skills for Life colleagues.



	

	Module 4: Coaching as a tool for transformation: focus on self and others’ learning

Includes consideration of the principles and models of coaching for the SLC programme and provides a model for working with colleagues to improve practice.

· You may need to consider the LLN skills of coaches and practise coaching skills with Skills for Life colleagues.



	

	Module 5: Transforming the organisation: focus on self in the workplace

Part of the module assignment requires you ‘to plan and deliver a CPD session for colleagues on your work with the subject resources that disseminates the practice you have found to be effective and that engages your colleagues in collaborative reflection on practice’. It also requires you to make contact with managers in your organisation to discuss your role as an SLC and the impact this will have on supporting and developing the professional practice of your colleagues.

· Consideration and development of understanding of communities of practice should include your organisation’s Skills for Life team and how you can work together to support and enhance the learning experience of individuals on main programmes. 

· In your role as an ‘agent of change’ you can raise awareness of Skills for Life issues, how these affect retention and achievement and how, by embedding language, literacy and numeracy, teachers can support the organisation’s aims and targets.

· The assignment could have an embedded Skills for Life focus. 

	

	Module 6: Transforming the learning and skills sector: focus on self and others in the wider sector

This module ‘addresses wider issues of sustainability and relationships between institutions.’ 

 When exploring both the impact and sustainability of peer coaching, you may like to consider your role in supporting the strategic importance of a whole organisation approach to embedding Skills for Life.


Planning

You will be familiar with the process of planning a programme for your subject area. It will involve knowledge of specific curriculum and programme requirements, the skills and knowledge to be taught, the learners’ starting point(s), and the materials and resources required. You will also, as a Subject Learning Coach, need to consider the training needs of staff and, of course, be aware of current best practice. 

Identifying the role of the SLC in integrating Skills for Life
The SLC has a significant role in ensuring that learner achievement, as demonstrated by genuine, practical, measurable gains in literacy, language, numeracy and ICT skills, is guaranteed, along with their achievement in their subject area. The potential for effecting change in this area of learning is as great as in any other.  

There is much more to integrating Skills for Life into subject areas than identifying possible Skills for Life learning that might occur during the subject learning. The process of planning, delivery and review must be informed by the Skills for Life element at every stage. To establish how the SLC may best be able to ensure learner achievement in Skills for Life, it is important to examine the issues that arise from the embedding and delivery of Skills for Life throughout that process. 

The flowchart on the next page is taken from the introduction to the Materials for Embedded Learning, which can be found at: www.dfes.gov.uk/readwriteplus/embeddedlearning 

Learning Cycle | DfES read • write • plus | Embedded Learning Portal




Key elements of the planning process for embedding Skills for Life
In planning embedded programmes, it is vital that as much attention is given to the screening and initial assessment for Skills for Life needs as to those related to subject knowledge and learning. Any organisation should be able to offer equality of access to learners with Skills for Life needs and learners with needs in any other area of learning. 

In Skills for Life terms, screening indicates a broad need for support and initial assessment allocates the learner to a particular level in various areas of language, literacy, numeracy or ICT skill. The result of the latter is often a ‘spiky profile’ indicating that the learner has different levels of skill in different areas. It is important that subject teachers understand this ‘spiky profile’ as it may affect learners’ ability to succeed. 

· For example, a learner on a technical course may have excellent technical and practical skills, including the measurement skills required, but have poor reading skills and be unable to read essential health and safety information. 

Some programmes will have higher numbers of learners with lower skills levels than others. It is particularly important to ensure that learners’ LLN needs are identified in relation to such programmes, so that appropriate provision can be made.  

Diagnostic assessment provides much more detailed information about the specific LLN skills profile of the learner and is used by LLN specialists to develop an individual learning plan.  

Identifying Skills for Life opportunities and LLN needs in the subject context

The objectives of embedding Skills for Life in vocational and other programme teaching are to:

· identify which LLN skills are critical in the subject learning

· ensure that LLN teaching is delivered with the subject learning, at an appropriate point

· ensure that learners understand how these particular LLN skills contribute to and are critical in their subject learning.

The starting point for identifying skills is the Adult Literacy and Numeracy Core Curricula, which describe in detail the specific literacy and numeracy skills required at each level: Entry 1, Entry 2, Entry 3, Level 1 and Level 2. 

Note that the objective of integrating or embedding Skills for Life into subject learning is not to attempt to cover all the specifications for the achievement of any one level or subject of the Adult Literacy and Numeracy Core Curricula.

	Skills for Life: Adult Literacy and Numeracy Core Curricula

The Adult Literacy and Numeracy Core Curricula describe the learning infrastructure for Skills for Life, the specific literacy and numeracy skills required at each level. Find out more about them and download these documents, and ESOL and ICT curricula at:

www.dfes.gov.uk/readwriteplus/teachingandlearning (pdf downloads)

Online training modules in the Core Curricula are available at:

www.sflip.org.uk  


LLN and ICT learning opportunities need to be carefully mapped against subject material at an early stage so that the content and objectives can be complementary, developed together to produce fully embedded materials and learning. 

Subject teachers are likely to need support from Skills for Life specialists for this activity, particularly to identify the specific levels and curriculum references required for an Individual Learning Plan (ILP). However, subject teachers should be able to identify the general type of LLN skills required, as in the following example.

Subject: Understanding the use of the memory card

	Session
	Digital photography – week 2

	LLN skills required and core curriculum ref
	Reading technical information – Rt/L1.3

Speaking and listening – SLlr/L1 & SLc/L1

	Learner outcomes
	Learner reads instructions, listens to explanation and demonstrates understanding by correct application of skills

	Assessment/evidence
	Question and answer quiz

	Teaching methods
	Exposition  

Discussion  

Individual and group work


· The photography teacher was able to identify that the skills required to understand the use of memory cards was likely to come from reading technical data, as well as listening to a demonstration. Both sources of information were required to apply skills correctly. 

· A Skills for Life teacher was able, by examining the technical data and discussing the requirements of the photography teacher’s demonstration, to assign these skills to levels and curriculum references. 

· Assessment of learners in the group indicated that about a third of the group had reading, speaking and listening skills at Entry 3 in the areas shown in the chart above. 

· As this was early in the course, the photography teacher was able to spend some time working with learners on the specific layout of the technical data sheet, technical vocabulary and use of graphics. She also spent some time in the demonstration session checking learners’ understanding of the ground rules of this type of presentation and encouraging them to ask questions. 

· As a result of this integrated approach at an early stage in the programme, learners quickly developed confidence in new material and approaches to learning and were able to apply the LLN skills learned to different areas of the programme.

The example above shows that in many cases the subject teacher, with support from a Skills for Life specialist, is the right person to teach specific LLN skills, using an integrated or embedded approach. This is because subject knowledge is critical. However, there will be cases where the teaching may need to be delegated to Skills for Life specialists, where the technical LLN demand is high, for example report-writing, essay-writing and specific aspects of numeracy.  This may also happen where there is a big gap between a learner’s assessed level of LLN skill and the demands of a particular course, as in the following example.

Subject: Write a formal report

	Session
	Business communications – week 11

	LLN skills required and core curriculum ref
	Construction of complex sentences, use of correct grammar including subject–verb agreement, correct and consistent use of tense – Ws/L2 

	Learner outcomes
	Learner demonstrates construction of complex sentences and use of correct grammar

	Assessment/ evidence
	Writing a formal report

	Teaching methods
	Exposition

Discussion

Feedback


· The literacy skills required here were identified, at the planning stage of the course, by the subject teacher working with a Skills for Life specialist. The specifications can be found in the Adult Literacy Core Curriculum, under Level 2, Sentence Focus: Grammar and Punctuation. 

· Discussion indicated that this high-level skill was very important for successful achievement on this course, but that many of the learners struggled with these formal aspects of creating text.

· As a result, a short course in report writing was planned by both staff and delivered by the Skills for Life teacher. The subject teacher also attended and found it very useful for understanding the particular difficulties experienced by learners. This affected his programme planning and he was able to build in some scaffolding for writing skills in later sessions. 

· Learner understanding of the critical importance of these skills increased and they were able to demonstrate new skills in their summative assessments

Note that learners on embedded programmes, particularly where funding is sought to cover LLN learning objectives, will ideally need an embedded ILP that reflects the dual learning aims rather than one for the subject and another for LLN needs.

Planning for learner review 

It is vital to ensure that learner review addresses Skills for Life as thoroughly as it does subject learning, and learners should be encouraged to understand the importance of their literacy, language and numeracy skills to their subject learning, and to their future progression. It will be useful to address directly the literacy, language, numeracy and ICT needs underpinning any progression the learner hopes to make. 

Similarly, teachers should acknowledge that the development of literacy, language and numeracy skills during the subject course is in itself a learning journey for the learners, and that Skills for Life is a part of the learning cycle. These processes need to be planned into the programme from the beginning. 

Effective data gathering

Collecting data that demonstrates achievement in the subject area and in Skills for Life, will give you an overview to use in your planning, delivery and review process. Organisations will also want to gather reliable data on the success of literacy, language, numeracy and ICT development and achievement. 

· What is the actual effect of Skills for Life embedded learning on subject learning, on the organisation’s achievements, on its standards and on the extent of its learners’ progression?

Planning and preparing for delivery

Preparation for delivering integrated assignments may, at a practical level, require obtaining or preparing additional materials to ensure that high expectations and high standards are reflected as much in Skills for Life as in the subject area. How can these materials be obtained? 

The pedagogy of embedded teaching will need to include the specific pedagogy of Skills for Life (see Delivery and Module 2 Transforming teaching, training and learning: focus on subject pedagogy of the Professional Training Programme for Subject Learning Coaches).

Induction assignments should be designed – perhaps covering the first 3–4 weeks of the subject course – not only to assess subject knowledge, but also Skills for Life, to assess skills levels and determine the future curriculum. 

SLC role

The quality checks below are from the Whole Organisation Approach toolkit – FE sector version (available from the Skills for Life Improvement Programme website: www.sflip.org.uk). They can be used, with some adaptations, by the SLC to inform development. Toolkits are also available for other settings, including work-based learning, adult and community learning and family learning. 

Subject teaching staff will: 

· use initial assessment information to understand learners’ starting levels on programmes and potential areas of need or difficulty with course programme requirements

· work collaboratively with LLN staff to identify the essential LLN skills required for success in programmes of learning

· Review learning programmes to identify appropriate opportunities for teaching and integrating the development of the specific LLN skills required

· review and revise teaching materials and resources to ensure they support LLN skills development 

· develop Individual Learning Plans that clearly reflect dual learning aims

· ensure that lesson plans and schemes of work clearly highlight opportunities for skills development and that skills development is also assessed.

Where vocational staff may feel anxious about their responsibility for the Skills for Life elements of their programme, initial team-teaching or mentoring from qualified Skills for Life staff, will increase confidence and effectiveness.

Delivery

Several of the specific requirements that arise from delivering integrated Skills for Life will have been addressed during the planning stage, but will demand ongoing attention and review.  

Integrating Skills for Life with subject learning 

It is worth accessing the sources referred to in Planning, and others with which you may be familiar, for informed views of the delivery of integrated lessons and the appropriate materials.

Differentiation

Differentiation is one of the key elements of successful Skills for Life delivery, and the Subject Learning Coach can contribute to driving up the standards in this area. The Standards Unit (whose work has now been integrated into and funded by the Quality Improvement Agency) comments that: 

The Common Inspection Framework, the Further Education National Training Organisation standards for teaching and supporting learning and the Learning and Development Standards all stress the importance of meeting the needs of individual learners to help them achieve their learning goals.

But continues:

And yet, over a sustained period of time, inspection reports by Ofsted and the Adult Learning Inspectorate have identified lack of differentiation as a significant weakness.

Initial assessment and diagnosis of skills levels and gaps – both before and during induction – should provide a basis for identifying requirements relating both to subject learning and to Skills for Life. Lesson planning, staffing and pedagogy are all likely to benefit from accurate information on the different needs and preferences of individual learners. As an SLC you will be pivotal in highlighting these links with staff and working collaboratively with the Skills for Life team in your organisation to support teachers to embed these processes in their everyday work with learners. You may find it useful to refer to the Raising Standards guides, produced by the DfES Skills for Life Strategy Unit. 

Who does the teaching? 

There are several models of delivery for embedded learning. Broadly these require input at some point from both Skills for Life and subject teachers and can be summarised in the following two descriptions. Most models will be variations of these.

Fully integrated/subject teacher lead: Literacy, language and numeracy are integrated fully into the learning, and into the activity or subject matter of the session. LLN teaching is interwoven with the subject, delivered through the whole activity and integral to it. Here the teacher/s delivering the subject or main activity will also take on the LLN teaching.

LLN lead: Here the LLN teacher will come into a specific part of a session and deliver an agreed lesson, at an appropriate part of the programme, to all or some of the learners. The subject teacher may or may not be present to support the LLN teacher.

It is likely that a small group of subject and Skills for Life specialists will be involved in delivery. Although availability of teachers is likely to be the key factor in most organisations, the teacher input required for the delivery of any session should be determined by its content, by the skills levels of the learners involved and by the type and level of the LLN skills to be delivered.  

This underlines the importance of accurately identifying those factors – learner skills’ levels and the LLN content of the session – well in advance, so that the optimum teacher input can be arranged. Within the available resources, decisions can be made about whether delivery will be through team teaching, or solo teaching, solo with support, and so on.  

SLC role

These quality checks from the Whole Organisation Approach toolkit – FE sector version – are a useful guide to quality in programme delivery and can be used, with some adaptations, by the SLC to inform development. Toolkits are also available for other providers such as family learning, adult and community learning and work-based learning. 

Teaching staff will: 

· use needs analysis information to reflect on learning programmes, particularly where there is data relating to LLN skills

· use initial assessment information to understand learners’ starting levels on programmes and potential areas of need or difficulty with course programme requirements 

· work collaboratively with LLN staff to identify the essential LLN skills required for success in programmes of learning

· review learning programmes to identify appropriate opportunities for teaching and integrating the development of the specific LLN skills required

· review and revise teaching materials and resources to ensure they support LLN skills development, eg for targeted teaching of specific LLN skills

· develop Individual Learning Plans (ILPs) that clearly reflect dual learning aims

· ensure that lesson plans and schemes of work clearly highlight opportunities for skills development and that skills development is also assessed.

Review

Identifying and putting in place a rigorous and reliable set of review features is a vital element of the planning process. It underpins the reflective, adaptive approach to delivery, where change as a result of review should be anticipated and welcomed, particularly in the early stages of a newly designed course. The review process should effectively be continuous, but with fixed points, especially for learners. 

So what should be the focus of review for integrated courses? With two sets of learning objectives running together, both must be considered, analysed and celebrated, and learners should be encouraged to recognise the two sets of achievement as a great credit to them.

Teachers should ensure that both elements of the learning are recorded and recognised. For example:

· the normal review procedures, for example in Individual Learning Plans, should incorporate the opportunity to review learners’ progress against both subject and Skills for Life objectives

· an active and contemporaneous evaluation of each session should be built into the session plan pro forma. 

Time and place should be set aside to involve learners personally, singly and in groups, in the review process. The planning stage included the fixing of learner review points, generally from early in the induction process, so that from the beginning learners are involved in their own progress. Learners should also be aware that there will be more informal, more flexible opportunities that both teachers and learners can initiate at any time. 

Teachers should ensure that:

· there is always an opportunity to give feedback to learners as and when appropriate, and that there is always the opportunity for the coachee or learner to respond, otherwise the feedback process is incomplete  

· the feedback process applies to Skills for Life as well as subject learning

· the feedback process is positive, accurate and insightful, setting explicit and reachable SMART targets

· they encourage and facilitate the identification and sharing of ‘Eureka!’ moments: analysing, if possible, how they came about, asking learners the moment they understood something, what can be learned from the moment and what led to it.  

In addition to the face-to-face feedback to and from learners, teachers will also take the broader approach to review. 

They should:

· regularly assess the integrity of the learning journey, identifying what learners understand, and how they will apply this understanding

· examine the data on the success of Skills for Life development and achievement identified at the planning stage. What is its actual effect on learning, on the organisation’s achievements, on its standards, on its financial security and on the extent of its learners’ progression?

· annually, or more frequently, review in-class development and teaching partnerships for their effectiveness and value for money. Has the programme been developed sufficiently for specialist support to be withdrawn, with the subject tutors able to deal with even the most complex skills teaching? Has responsibility for literacy, language and numeracy been settled firmly within the programme and the vocational team?

· ensure that clear progression routes have been established for learners, not only in the subject areas but also from Skills for Life Entry level, Level 1 and Level 2, for example, and to access provision.

Checklist

Please consider how this guide may have:

· increased your understanding of the integration of Skills for Life
· changed your view of the process of planning, delivery and review of integration

· influenced your view of the contribution you might make as a Subject Learning Coach to the process in your own organisation

· helped you form a view of how your own organisation could go about establishing or enhancing the integration process.

Include, as appropriate, the materials referred to in the Appendix.

Remember that any activity you undertake in embedding Skills for Life as part of your role as a Subject Learning Coach on the Professional Training Programme can contribute to your Individual Learning Plan and your Reflective Learning Journal.

Appendix: Links 

DfES: readwriteplus

Website: http://www.dfes.gov.uk/readwriteplus/
This is the main source for all information on the Skills for Life initiative.

The website has the following sections: 

Events
FAQs
On: funding, general, national tests and diagnostic assessment, promotion/marketing/Get On, teachers and providers, workplace
Links
News
Planning and funding
Publications
Regions
Research and development
The National Research and Development Centre for adult literacy and numeracy (NRDC) carries out research on behalf of the Skills for Life Strategy Unit. To access other education research, visit the DfES research website. 

Survey
Workplace
The Skills for Life Strategy Unit

The Skills for Life Strategy Unit is responsible for driving forward implementation of the national Skills for Life strategy and ensuring efforts to improve LLN skills at local and national level are consistent and well-coordinated. 

Who we are
Teaching and learning
National Tests
Quality and training
Employer toolkit
Raising Standards guides – inspection

Website: http://www.dfes.gov.uk/readwriteplus/raisingstandards/
The 13 Raising Standards guides, produced by the DfES Skills for Life Strategy Unit, are now available as interactive versions, on CD and on the internet: 

Adult and community learning 

E-learning 

Embedded learning 

Family learning 

Further education colleges 

Jobcentre Plus programmes 

Learners with learning difficulties and/or disabilities 

National Probation Service 

Prisons 

The Juvenile Secure Estate for Young People Aged 15-17 

Voluntary and community sector 

Work-based learning 

Young Offender Institutions for Young People Aged 18-21
Skills for Life Improvement Programme
Website: www.sflip.org.uk 
The Skills for Life Improvement Programme managed and funded by QIA is an essential aspect of the Government's commitment to improving the literacy, numeracy and language (ESOL) skills of adults to meet national targets.
Whole Organisation Approaches for Delivering Skills for Life Pathfinder 

Website: www.woasfl.org.uk
The Whole Organisation Approaches for delivering Skills for Life Pathfinder Project is one of a suite of projects designed to embed Skills for Life across post-compulsory education. Self-assessment and planning tools, support and training materials and resources developed by the various consortium partners can be accessed via the website

Quality Improvement Agency for Lifelong Learning (QIA)

Website: www.qia.org.uk 

A catalyst for excellence in learning and skills, QIA has been set up to spark fresh enthusiasm for innovation and excellence in the learning and skills sector.  They are leading the challenge to those involved in teaching, learning and training to lift their performance and implement the government’s reforms for learning and skills.  The responsibility for development in coaching, the Skills for Life Improvement Programme and Success for All, have been transferred to QIA.
the Learning and Skills Network (LSN)

Website: www.LSNeducation.org.uk 

The LSN website has a host of useful information, such as research reports, event listings and publications available for download and to order as hard copies. 
Move On

Website: http://www.move-on.org.uk/
Move On is a national project aiming to share the success of a pilot project in Somerset and develop its approach further. It offers Level 1 and 2 learners the National Certificates in Adult Literacy and Numeracy with a free brush-up course, aiming to reach new learners who don't see themselves as needing help with their basic skills.

QCA

Website: http://www.qca.org.uk/
The Qualifications and Curriculum Authority (QCA) maintains and develops the education and training framework, which includes curriculum, assessments, examinations and qualifications.
National Occupational Standards mapping

Website: http://www.dfes.gov.uk/readwriteplus/nosmapping/
The Basic Skills Agency and the DfES have been working with national training organisations to map their occupational standards to the National Standards for Adult Literacy and Adult Numeracy. 

SSDA

Website: http://www.ssda.org.uk/
The Sector Skills Development Agency (SSDA) is responsible for funding, supporting and monitoring the network of Sector Skills Councils (SSCs). Each of the SSCs is an employer-led, independent organisation that covers a specific sector across the UK: click here for full contact details for the SSCs.

BBC Skillswise

Website: http://www.bbc.co.uk/skillswise/
Factsheets, worksheets, quizzes and games to help improve your skills.

Teachers TV, Sky channel 880, freeview 88

Website: http://www.teachers.tv/home.do
Provides access to good practice, support for professional development, news and resources. Most programmes last 15 minutes and there's a special 'catch-up weekend' schedule with repeats of programmes broadcast earlier. 
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