Case study: making information communications technology learning relevant: community groups

Guidance to facilitators

The activities are for information and communications technology (ICT) tutors and others involved in delivery of ICT programmes and courses.

Facilitators could use the case study in the following way:

Stage 1
Participants read the case study beforehand

Stage 2
General discussion in plenary – perhaps focussing on possible barriers in this kind of work

Stage 3
Activities (at the end of the case study) in pairs or groups, with plenary feedback (using all the activities or a relevant selection).  Activities can be shared out according to the size of the group

 Stage 4
How will you adapt teaching and learning to accommodate the messages from the case study?

The case study

What is it about?

This case study illustrates the complex processes which a tutor has to manage when a community group requests ICT training.  It demonstrates an effective approach for identifying group and individual learning goals and shows how it is possible to place relevance at the centre of course planning.

It also illustrates some of the challenges and dilemmas which face providers who are trying to meet the needs of rural learners.  In terms of equality and diversity it is relevant to the widening participation agenda.

Although the case study may describe an exceptional occurrence for most services, in that tutors may be infrequently asked to design a course around a group's needs, it does illustrate good practice approaches to the process of establishing group aims.  The approach could be used with a large range of community groups.

The context

A local history group in Worcestershire approached the adult and community education service at Worcestershire County Council (WCC) to ask for help.  Members had purchased a laptop, projector, screen and digital camera with a grant and now needed to learn how to use them effectively to do presentations.  They hoped also to use the presentations to raise funds and make their group more sustainable.  The group members ranged from a person recently retired from the information technology (IT) industry, through to absolute beginners.  The chair arranged for the IT tutor, John Nicklin, to run a short session with the group during one of their regular meetings in the village hall.
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Planning the process

John, the IT tutor said: 

I put a lot of thought into planning the initial meeting.  I did a lot of thinking in the car, travelling round to my classes.  I was mindful that I would be approaching a community group on their home territory.  This is quite different from having a group of learners in a college.  I wanted a low-key, conversational approach, not a flashy, look how clever I am approach.

John, IT tutor

After much thought, I decided that my objectives for the meeting would be to:

· get to know the group and establish rapport

· find out the overall aims of the group

· find out about any specific projects they have planned

· explore how ICT might meet their aims

· establish which ICT resources they have available

· find out about the existing skills of the members and if WCC can run a course to meet their needs; and
· decide on course content and a start date.

I decided to structure the session around a four-step approach:

Step 1

Aims of the local history group.

Step 2
ICT skills needed to realise the aims.

Step 3
Existing skills of group members.

Step 4
What the course needs to cover.

How could I capture this complex information?

If I used a flipchart – how could it all fit on?  A laptop and projector might be useful – but how could I be sure that it would be legible with so much to put on the screen?  And could I enter the information quickly enough?  Perhaps I should prepare a presentation in advance?  But then I would be telling them, not allowing them to speak for themselves.

So I planned to use a Skills Table for use in small groups, then pull the main ideas together onto a group mind map.  However, when I actually met the group I decided not to split them into small groups.  I felt they needed to work with me in one group, so that I could help them to understand the connections between what they want to do and the skills they need to achieve their aims.

John, IT tutor
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Excerpts from tutor’s notes from the session

Group aims, as elicited in the session are
· to gather and record the history of the parish and its people

· to present this information though slide shows, static displays and in articles, and
· to enable the society to survive financially (it needs to be able to charge for its shows).

Kit members have to hand:

· Sony VAIO laptop wide screen

· scanner

· photo printer

· digi voice recorder

· screen

· Microsoft Office Pro software; and
· Adobe Photoshop Light software.
Skills needed:

· digicam skills; taking pictures, downloading, sorting, enhancing, printing

· word processing (WP) skills to present various documents

· scanning - resolution, enhancing and so on

· file management

· file types - digital image formats and (interestingly) file conversion - they have stuff given to them in old file types

· presentations using PowerPoint; and
· projector skills, general connecting up of the projector to personal computers (PCs), printers, scanners.

Once we had identified the skills, I invited everyone to score themselves on each skill using a simple personal skills profile.

I decided not to map the individual needs in front of everyone.  I think that would have been wrong.  But I got a good picture of individual starting points during the session, then analysed the personal skills profiles in more detail afterwards.  The table summarises the outcome.

John, IT tutor
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	FRED
	VAL
	COLIN
	NORA
	EDWIN
	ESTER
	JANET
	REG
	MIKE
	JOHN
	GILL

	Digicam
	1
	1
	0
	1
	5
	0
	5
	2
	3
	0
	2

	WP
	2
	5
	1
	1
	?
	2
	5
	2
	3
	0
	3

	Scanning
	2
	1
	0
	1
	5
	5
	5
	1
	2
	0
	3

	File manage
	1
	5
	0
	1
	?
	5
	5
	1
	2
	0
	2

	File types
	1
	0
	0
	1
	3
	3
	5
	1
	1
	0
	0

	PowerPoint
	1
	0
	0
	1
	5
	0
	5
	1
	0
	0
	0

	Projector
	1
	1
	0
	1
	4
	0
	5
	1
	0
	0
	1


5 =  I can do this already
0 = I have never done this before 

How did you feel the session went?

It didn’t go quite as planned.  Some of the members were difficult to engage.  But I achieved the main objectives and the chair of the group felt it went well.  I need to do quite a bit more work with this group before a course gets off the ground.  An ICT course might re-energise the group and attract new members.  This is an important aspect of this kind of ICT learning.  It has a strong community development element in it, especially when it takes the aims of the group as a starting point, rather than an exam syllabus.

John, IT tutor

What tips would you offer a less experienced tutor who wants to run this kind of session?

· You need enough confidence to speak to a group on their terms and on their territory.  But you also need some measure of humility.  You must listen to the group members and take their aims seriously.

· Good preparation is vital.  I play the what-ifs through in my mind.  I think about all the possible scenarios and how I will handle them.

· Prepare your questions in advance.  Good, open questions that will give you the information you are seeking.

· Use a structured process that ensures everyone gets involved and prevents the most vocal people from dominating.

· Keep your eyes on the main goal.  But don’t feel you have to be in control.

· Not everything you try will work.  Recognise this and adapt.

· Even when a community group approaches you for a course, it does not mean that all the members are ready to engage in learning.  It takes time to get everyone on board.  Don’t take the easy way out and only focus on the keen ones.

John, IT tutor
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Dilemmas and challenges

Making learning relevant is a powerful principle, but it is not without problems.

Here are some issues that both managers and tutors need to think about:

Viability issues

If a small community group cannot find enough interested people to make for a viable course, it makes sense to open up the course to other local people.  But if the course is very specific to the needs of the community group, will this deter others from joining in?  And how do you handle the marketing?  Is it an open course?  Or do other people have to be invited?

Progression issues

If you run a course that is highly relevant to the aims of a particular group, it can make it harder to plan progression routes.  Highly bespoke courses often span several levels of knowledge.  Where do the learners progress to afterwards?

Assessment issues

A highly bespoke course demands highly bespoke assessment; otherwise the assessment may seem irrelevant.  Learners may be willing to, say, take some modules from an accredited course that fit fairly well with their aims.  But this is quite a challenge for the tutor, who will need to design activities that provide a bridge between the bespoke content and the course content needed to gain the qualification.

Limited learning

In some instances, a relevant course will be a very narrow one.  For instance, a group might just want to compile a slide show.  Tutors may need to expose learners to other uses of ICT to broaden their aspirations.

Group versus individual

A strong focus on group purpose can lead to a lack of individualised learning.  The tutor has to perform a balancing act to meet both group and individual needs.  This can be particularly difficult when some group members are highly competent and spend a lot of time helping the others.  They may do this willingly to start with, but may end up feeling short changed.
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Skills table
	Name(s):



	Group aim or objective
	Skills you see as being needed to achieve the aim
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Your own skills profile

	Name:



	Skill
	Assessment out of 5

5 = high  0 = low
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Mind map compiled with the local history group

[image: image1.jpg]



© Crown copyright 2006
8

Continuing professional development activities for: making information communications technology relevant: community groups

	Local history case study

	Activity 1

	Having read the case study, prepare some possible group and individual learning outcomes for the local history group for discussion.



	Activity 2

	How could the Skills Profile given earlier lead to differentiated approaches to teaching and learning.  How could you address the needs of those well versed in most ICT applications as well as those with few ICT skills?



	Activity 3

	Using a scheme of work pro-forma, prepare a notional scheme of work for a course of learning for this group at appropriate times over an appropriate period.



	Activity 4

	Reflecting on your own work as an ICT tutor, reflect on how the messages from this case study can be applied and consider what adjustments you might make.  What barriers are there to addressing these messages?



	Activity 5

	How can the messages of the case study influence a conventional accredited ICT course with learners recruited from different walks of life and with possibly different purposes and motivations?



	Activity 6

	Adapt the Your Own Skills Profile and the Summary table for your own purposes.



	Activity 7

	For ICT tutors who can specialise in spreadsheets and financial costings, prepare a package of learning to address the third aim of the group – “Enable the society to survive financially - it needs to be able to charge for its shows, so it can survive.”



	Activity 8

	What strategies can be used to engage group members who are initially difficult to involve?
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