Developing assessment practice

Guidance for facilitators

This series of activities has been designed to encourage tutors to take another look at their approaches to assessment at the various stages in the learning journey.  It encourages them to think about:

· what they are trying to assess

· widening the range of methods they use; and
· adapting methods to suit the needs of individual learners.

However, giving feedback is also an essential part of the assessment process and you could easily devise a further set of activities that focuses on this, using role play, for example.
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Reviewing initial assessment practice

Aims

· To help tutors review and develop their own assessment practice.
· To help them identify how to achieve effective practice within the context of their organisation.

Intended learning outcomes

By the end of the session(s) participants will:

· have considered the value of initial assessment from the learner’s point of view

· have demonstrated understanding of the importance of the process for responding to individual needs

· have identified appropriate methods for carrying out initial assessment within their own specialism; and
· identified any changes they, or their organisation, could usefully make to its initial assessment procedures.
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Reviewing initial assessment practice

Sample session plan

	Stage 1

	Content
	Experiencing the learner’s view.

The scenario is: suppose you are joining a class in a subject or discipline different from the one you teach, what would you like the tutor to know about you before you start, so that you can make the most of this learning opportunity?

	Activity
	The facilitator organises participants into groups of four to six whose members have a variety of subject specialisms.

Present the scenario.

Members should discuss and record answers to the question individually, on the form provided.



	Resources
	Resource sheet 1.

	Suggested time
	25 minutes


	Stage 2

	Content
	Feedback and comparison of responses.

	Activity
	Whole group discussion to find out whether there are differences depending on what subject or discipline learners chose to study.

	Resources
	None needed.

	Suggested time
	20 minutes


	Stage 3

	Content
	Recording of outcomes to identify the relevance of items for learners and tutors.

	Activity
	The group works together to organise the items into the following categories:

· the learner

· the subject or discipline

· the learning process; and
· other.

	Resources
	Use flip chart, interactive white board or individual sheets to complete (Resource sheet 2).

	Suggested time
	25 minutes
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	Stage 4

	Content
	The parameters of initial assessment.

	Activity
	Participants answer individually the questions on Resource Sheet 3.

	Resources
	Question sheet (Resource sheet 3).

	Suggested time
	10 minutes


	Stage 5

	Content
	Matching methods to the learners’ and tutors’ requirements.



	Activity
	Participants work with colleagues from the same curriculum area.  They:

· review the outcomes from the above exercise to determine what level of agreement they have about the outcomes; and
· identify appropriate methods for gathering the necessary information from learners in their own curriculum area.

Facilitator encourages participants to focus on what is desirable at this point.  He or she needs to remind participants of the requirement that all potential learners should be able to access the initial assessment process in whatever form is appropriate.

	Resources
	Assessment theme – Two useful approaches to initial assessment (Resource sheet 4).

Slide or handout 5.3.

	Suggested time
	30 minutes


	Stage 6

	Content
	Initial assessment strategy – reviewing current strategy and producing achievable proposals.

	Activity
	The facilitator poses the questions: In the light of your discussion, how would assessment practice have to change for it to represent best practice?  Which of these things can you change?  Which do you need management help to change?

Participants work in curriculum groups to answer these questions and to write up their conclusions under the headings; Proposals, us, managers.

	Resources
	Flipcharts, pens.

	Suggested time
	20 minutes
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	Stage 7

	Content
	Sharing outcomes and proposals.

	Activity
	Plenary - groups nominate a representative to present their conclusions and proposals to other participants.

The facilitator takes these proposals to review with managers.

	Resources
	None needed.

	Suggested time
	20 minutes
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Resource Sheet 1

Reviewing initial assessment practice

	Chosen subject or discipline:

	What would you like the tutor to know about you before you start, so that you can make the most of this learning opportunity?
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Resource sheet 2

Reviewing initial assessment practice (continued)

Organise responses from the first question into the following categories:

	The learner

	

	The subject or discipline

	

	The learning process

	

	Other
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Resource sheet 3

Question sheet

	Chosen subject or discipline:

	1. As a learner, how much time would you be prepared to invest in making sure that the tutor gathers all the information you would like him or her to have?

	

	2. Would your answer vary depending on whether you were planning to join a 30 week course or a weekend workshop?

	

	3. How much of your self would you be prepared to disclose initially:

a. in the presence of the tutor?; and
b. in the presence of other members of the group?

	

	4. As a tutor, what else might you wish to know about the learner that you haven’t covered above?
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Resource sheet 4

Two useful approaches to initial assessment

These two approaches prompt learners to reveal more specific information about their prior learning and about how they view themselves as learners than they are likely to mention in the course of an unstructured conversation.

Alerting tools

An alerting tool sounds out the learner about:

· his or her current knowledge and skills

· his or her capacity to work out how to apply prior learning; and
· the emotional aspects of learning, for example, how he or she feels about having to apply his or her knowledge and skills in various social contexts.

It is made up of a few sample tasks for the learner to complete, together with some questions along the lines of:

· would you feel confident about doing this?
· how would you go about….?
· how would you rate yourself at…?; and
· have you got any experience of….?

The sample tasks need to relate directly to the proposed area of study.  Alerting tools can be a useful element in taster sessions where the aim is to interest potential learners in further study.

Placing tools

These require the learner to carry out a range of tasks at several different levels.  The tasks get progressively harder so that it is clear when the learner has reached the limit of their current knowledge or expertise.  This enables you to place the learner on a course at an appropriate level, or to cater for their needs more effectively within a mixed level group.  The diagnostic assessment tools used in literacy and numeracy are examples of placing tools.
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Developing formative and summative assessment practice

Aim

To develop effective practice in formative and summative assessment.

Intended learning outcomes

By the end of the session participants will:

· have identified the assessment methods which are relevant to their own curriculum area

· have engaged in activities which help them to involve learners in the assessment process; and
· understand the difference between formative and summative assessment and apply both.
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Developing formative and summative assessment practice 
Sample session plan

	Stage 1

	Content
	Definitions of formative and summative assessment.

Key principles of assessment.

	Activity
	Facilitator presents definitions and key principles to tutors.

	Resources
	PowerPoint or overhead projector (OHP) slides.  Handouts for participants (Slides, handouts 5.1, 5.2, 5.3).

	Suggested time
	15 minutes


	Stage 2

	Content
	Identify appropriate assessment methods.

	Activity
	Working in small groups, preferably in curriculum areas, participants list the methods they currently use for formative assessment.  They add others that could potentially be useful in their curriculum area.  They use Resource Sheets 4 and 6 for reference.

	Resources
	Assessment methods list (Resource Sheet 6).



	Suggested time
	30 minutes


	Stage 3

	Content
	Adapting assessment methods to support learners with a variety of needs.



	Activity
	In the same groups of participants, review a range of methods that are in use, or could be used in their curriculum area and consider how to adapt them to suit individual learners.



	Resources
	Activity sheet (Resource sheet 7).

	Suggested time
	20 minutes
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	Stage 4

	Content
	Feedback and discussion of methods used to engage learners.



	Activity
	Whole group discussion of which methods may best be employed to support learners with Skills for Life (SfL), language or other individual needs.  Facilitator records the outcomes.



	Resources
	Activity Sheet (Resource sheet 7) and flipchart or interactive whiteboard.

	Suggested time
	30 minutes


	Stage 5

	Content
	Sharing good practice in assessment demonstrating equality, diversity and inclusion.



	Activity
	Participants work in pairs, preferably with someone from outside their curriculum area.  Using the record as a reference, they share at least two of the examples that they have adapted.  Finally, the facilitator selects a variety of examples to demonstrate effective changes.



	Resources
	None needed.

	Suggested time
	30 minutes
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Resource sheet/handout 5.1

Formative assessment

Formative assessment is about learning in progress.  It involves helping learners move on while they’re on course, and needs to be done every time learners approach something new.  It’s an opportunity for you and the learner to identify:

· what the learner has grasped since they started on the course or programme

· how far they are able to apply what they have learned to new tasks and in new situations; and
· prior learning that wasn’t revealed through initial assessment.

It is also a chance to:

· gain insights into how best to help learners acquire new knowledge, skills and understanding, and

· provide them with guidance on how to make progress.
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Slide/handout 5.2

Summative assessment

Summative assessment focuses on learning completed.  It gives learners the opportunity to show:

· how far they have moved towards the achievement of planned learning outcomes; and
· what other unanticipated gains they have made.

Summative assessment provides the evidence that helps you and the learner judge whether planned learning outcomes have been achieved.
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Slide/handout 5.3

Key principles in assessment design and practice

Whatever assessment activities you design or choose, they need to reflect the following.
· Fit for purpose – provide a fair and fitting means of judging what they claim to judge, and not some secondary issue.  For example, a team-building assignment should not be a test of learners’ drawing skills, although it may involve drawing.
· Unambiguous – not open to a variety of interpretations which have the potential to wrong-foot the learner.
· Equitable – constructed in such a way that they do not disadvantage or exclude certain sections of the community, for example, by being culturally inappropriate.
· Accessible – at an appropriate literacy level and in a suitable format for people with sensory impairments or learning difficulties and/or disabilities.
· Constructive – assessment should support learning and not undermine it.  It should reveal what learners know or can do, as well as what they have difficulty with.

For an alternative exploration of key principles, refer to the work of the Qualifications and Curriculum Authority (QCA).
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Resource sheet 6

Assessment methods

Listed below are some widely used methods of assessment.  You may be able to think of others.  It is important that any method you choose is:

· suitable for assessing the knowledge or skills you want to assess

· appropriate for the subject or discipline you teach; and
· appropriate for the individual learner.

	Question and Answer (oral or written)

	Log of activities

	Written report




	Reflective journal

	Questionnaire




	E-assignment

	Project





	Portfolio of evidence

	Product evidence




	Performance

	Quiz






	Written critique

	Simulation





	Role-play

	Practical assignment
	Test or exam (includes multiple choice)

	Self-assessment checklist


	Tutorial

	Presentation




	Peer assessment

	Finished article




	Competition (team or individual)

	Photographs 




	Audio or visual recording
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Resource sheet 7

Using assessment methods appropriately

Use the table below to list a sample of assessment methods that could work in your area of learning.  Suggest how they could be adapted to meet the needs of specific learners.  

One example has been given.

	Method
	Why would you adapt?
	How would you adapt?

	Question and Answer to assess understanding.
	Learner has poor writing skills but satisfactory oral skills.
	Carry out process orally: tutor records in writing or on tape.
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Defining achievement in your area of learning

Aim

· To help tutors develop some clear ideas about achievement and to think imaginatively about that achievement.

Intended learning outcomes
By the end of the session, participants will have:

· considered what knowledge, skills, or other kinds of learning and development are essential ingredients in any definition of achievement that might apply in their subject or discipline; and
· identified how that achievement can be evidenced.
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Defining achievement in your area of learning

Sample session plan 
	Stage 1

	Content
	Analysing what is meant by achievement.

	Activity
	Facilitator selects appropriate generic scenario from the worksheet provided.

In small groups, participants discuss the component factors in achievement in this particular example.  They record outcomes on worksheet.

	Resources
	Worksheet (Resource Sheet 8).

	Suggested time
	20 minutes


	Stage 2

	Content
	Feedback and sharing of examples.

	Activity
	Facilitator leads discussion.

	Resources
	None needed.

	Suggested time
	15 minutes


	Stage 3

	Content
	Repeat exercise for own subject or discipline.

	Activity
	Undertake the same exercise in curriculum groups using information gained in generic exercise and focusing on subject or discipline.  Complete boxes one to three only.

	Resources
	Worksheet (Resource sheet 9).

	Suggested time
	30 minutes
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	Stage 4

	Content
	Comparison and discussion.

	Activity
	One large group.  Key questions for facilitator:

· does the nature of achievement differ according to the subject or discipline?  Does the balance of knowledge, skills and other vary?

· what issues does this present when it comes to demonstrating to others and to learners themselves what has been achieved?

· are some kinds of learning more difficult to assess than others?

· what can you do about that?; and
· what sorts of method are best for assessing what sort of thing?

	Resources
	None needed.

	Suggested time
	20 minutes


	Stage 5

	Content
	Provision of evidence.

	Activity
	In curriculum groups, list evidence that will be generated in box 4.  It may be possible to link effectively here to your organisation’s Recognising and Recording Progress and Achievement (RARPA) process.

	Resources
	Worksheet (Resource 9).

	Suggested time
	20 minutes


	Stage 6

	Content
	Review of learning.

	Activity
	Plenary – to discuss how some of the issues have been tackled and progress made.

	Resources
	None needed.

	Suggested time
	15 minutes
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Resource sheet 8

Defining achievement in everyday life

Select an appropriate generic example scenario of an area in which to define achievement: for example, mixing a cocktail, cleaning the bathroom, an aspect of gardening, riding a bike.

Complete the three boxes.  In answering the questions, you should be able to identify the steps that will determine achievement.
	What do learners need to know?

	

	What skills do they need to develop?

	

	What other kinds of learning or development are involved?
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Resource sheet 9

Defining achievement in your area of learning

Area of learning:  

	What do learners need to know?

	

	What skills do they need to develop?

	

	What other kinds of learning or development are involved?

	

	What evidence of achievement could be generated?
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